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The most comprehensive 
literacy assessment resources  
in the market!
The PM Benchmark Literacy Assessment Resources 1 and 2 resources equip teachers with 
accurate and robust assessment tools to identify students’ instructional reading levels.  
The resources offer a complete literacy assessment, allowing teachers to conduct reading 
records that will capture students’ progress in reading fluency, retelling abilities and 
comprehension within and beyond the text. The two brand-new PM Benchmark Literacy 
Assessment resources offer in-depth guidance and support to confidently assess literacy skills 
and strategies for Pre-Level 1, Levels 1-30 and Post-Level 30.

The PM Benchmark Literacy Assessment resources respond to the changing needs in 
literacy instruction and assessment. With the inclusion of Pre-Level 1 and Post-Level 30 
assessments, as well as fiction and non-fiction texts across Levels 1–30, the PM Benchmark 
Literacy Assessment resources provide teachers with the right tools to:   
 
	 accurately identify students’ reading levels

	 use evidence to inform teaching practice and lesson planning

	 monitor students’ reading achievement and progress over time

	 implement consistent assessment practices within and between schools

	 capture data for school review and community feedback.
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EACH RESOURCE INCLUDES:

NEW BOOKS AND CARDS 
60 texts for Levels 1–30 (two texts per level) with fiction introduced from Level 1 
and non-fiction introduced from Level 6.

60

STUDENT RECORDS 
A new and updated Student Record is provided for each assessment,  
allowing teachers to easily capture evidence of reading achievement.67

POST-LEVEL 30 ASSESSMENT CARDS
Expose students to complex styles of writing that encourage deeper 
comprehension and more sophisticated text analysis and critique.

6

PROCEDURES CARDS
Procedures cards include detailed instructions to ensure a consistent, 
whole-school approach to literacy assessment. 

3

TEACHER’S RESOURCE BOOK 
Train your teachers to carry out benchmark assessments and implement 
strategies to extend fluent readers.

1

ONLINE RESOURCES 
Access a suite of digital resources including Student Record proformas, 
training videos and examples of completed reading assessment records. 

+

PRE-LEVEL 1 ASSESSMENT CARDS
Assess a student’s early literacy competencies in areas of oral literacy, 
phonological awareness, phonics and concepts about print.2

3
PM Benchmark Literacy Assessment 1 

9780170424394
PM Benchmark Literacy Assessment 1 

9780170424400
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COMPONENTS

Baby Panda 
and the Bird,  
Level 3, Fiction, 
Resource 2

Each PM Benchmark Literacy Assessment resource includes two texts per level for Levels 1—30. 
Repetitive illustrated and photographic texts are introduced at Level 1, narratives at Level 3 and 
non-fiction texts at Level 6. As students progress through the levels, they are exposed to more 
text types such as recounts, information reports, descriptions, procedures, expositions  
and discussions.

BOOKS AND CARDS FOR LEVELS 1—30 

Benchmark 3

Literacy Assessment 1
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Text Type: Information Report
Running Words: 482

By Debbie Croft

Police and search-and-rescue teams launch a drone

to help them with their search. 
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DronesDrones
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Groups of people around the world also use drones to help  

protect bird and animal species. Information can be gathered  

without disturbing the animals or their habitat. Scientists study  

pictures and videos taken by drones that show threats faced by  

the animals. Plans can then be made to help save species that  

are at risk. 

Other scientists use drones to check the levels of  

greenhouse gases and pollution in the air. These drones  

have special instruments that measure the temperature  

and forecast the weather. Pictures from drones have  

provided key information about parts of the earth that  

are difficult to reach. They have been flown into icy polar  

landscapes and active volcanoes. 

Sometimes, people use drones to film recreational activities  

and special events. Small drones are fitted with powerful  

cameras and videos. These devices produce high quality  

images from above the ground. 

The use of drones is widespread in society today and is  

expected to expand into a range of other fields. Drones have  

the potential to benefit communities all over the world.

Drones are aerial vehicles that do not have a pilot. They are 

operated by people on the ground. Some drones are fitted  

with on-board computers. Information is sent directly from  

the drone to a mobile phone linked to the drone’s computer.

Drones vary from a few centimetres in length to the size of  

a small aircraft. The smallest drones have a flight range of  

one kilometre. Larger types have very powerful batteries.  

These drones can fly long distances and stay in the air  

for several days. 

Some drones have rotors that help to keep them balanced.  

They can remain stationary in the air for a long time.  

Other drones have fixed wings like an aeroplane. They need  

to be constantly moving through the air to prevent them  

from crashing.

Drones were originally used during the First World War.  

Their design was similar to regular aeroplanes, but without 

a cockpit. They were sent on missions that were thought  

to be too dangerous for manned aircraft. 

Today, drones are used in many different ways, including saving  

people’s lives and scientific research.

Police use drones to help save lives. Sometimes, accidents  

occur in remote places. Small drones are flown into these  

areas to locate victims. When the injured people are found,  

rescue teams are immediately sent to provide medical aid. 

Similarly, police use drones to help locate a person who has  

become lost. The drones scan large areas of land and transmit  

information quickly back to search-and-rescue teams on the  

ground. In many instances, the person is located promptly and  

returned safely to concerned family members.

Police also use drones to help supervise large public events.  

Huge crowds of people gather at concerts and sporting grounds.  

Pictures from drones allow police to observe the behaviour  

of people in the crowd. If there is any danger, police act quickly  

to keep spectators safe. 

432

Drones
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Drones, 
Level 29, 
Non-Fiction, 
Resource 1

Phonological Awareness: Alphabet Letters and Sounds Phonological Awareness: Sounds in Words

cat mat h _ _

bed red t _ _

run bun s _ _

Look at my c _ _.

Here is a b _ _.

I can r _ _.

m     f    g

 l  c

s     w     d

D  M  F

 L   G

C  S  W

monkey

At the zoo TXT AUS_SI.indd   13 18/6/07   2:09:08 PM

t iger

At the zoo TXT AUS_SI.indd   9 18/6/07   2:08:21 PM

sun f ish

balloons watch

Phonological Awareness: Initial Letter Sounds Phonics: Word List

PRE-LEVEL 1 get.ga/PMBLA1

hat

leg

bin

not

sun

tail

bee

pie

snow

moon

The Pre-Level 1 assessments allow teachers to assess a student’s literacy competencies in the 
areas of oral literacy, phonological awareness, phonics and concepts about print. 

The Pre-Level 1 assessments consist of two cards and a four-page Student Record covering 
six assessment tasks designed for students working towards Level 1. 

PRE-LEVEL 1

Oral Literacy 
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Text Type: Information Report
Running Words: 482

By Debbie Croft

Police and search-and-rescue teams launch a drone

to help them with their search. 
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Oral Literacy 
assessment, Resource 1

Phonological Awareness assessment, Resource 1 Oral Literacy 
assessment, Resource 2
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PM Benchmark 
Literacy Assessment 
Procedures, Pre-Level 1, 
Resource 2

The Procedures Cards provide a summary of the recommended procedures for taking a  
pre-reading or reading assessment. Following a Procedures Card effectively ensures consistent 
and valid information is gathered by all educators. 

PROCEDURES CARDS 

© 2021 Cengage Learning Pty Limited; ISBN 9780170424400         32    © 2021 Cengage Learning Pty Limited; ISBN 9780170424400

For in-depth procedures, refer to the PM Benchmark Literacy Assessment 2  
Teacher’s Resource Book, Section 5 Procedures.

We recommend teachers begin all Pre-Level 1 assessments with the  
Oral Literacy task. The order in which a student is assessed using the  
other Pre-Level 1 assessment tasks should be based on teacher judgement  
and knowledge of individual student abilities.  

Note: The Pre-Level 1 assessments can be done over a period of days  
or weeks, according to the needs of individual students.

• Sit at a table or desk in a quiet space with the student.

• Put the student at ease.

• Have the relevant Pre-Level 1 Assessment Cards in front of you.

• Explain what is going to happen and why. 

Oral Literacy

1 Prepare the student for the oral literacy assessment. Show the student  
the Pre-Level 1 Oral Literacy Card. Say:

Look at this picture. Can you tell me what is happening in the picture?

2 Record the student’s exact words in the Oral Literacy checklist on the  
Pre-Level 1 Student Record. Add comments as required.

Phonological Awareness: Initial Letter Sounds

1 Show the student the Initial Letter Sounds page of the Pre-Level 1  
 Phonological Awareness Card. Point to a word and its picture. Say: 

Here is a word. Tell me the word. The picture will help you.  

PM Benchmark Literacy Assessment Procedures 
Pre -Level 1

Then point to the first letter of each word and say:

What sound does that letter make? Tell me another word that starts 
with this sound. 

2 Record the student’s responses on the Pre-Level 1 Student Record.

Phonological Awareness: Alphabet Letters and Sounds

1 Show the student the Alphabet Letters and Sounds page of the  
Pre-Level 1 Phonological Awareness Card. Say:

Here is a small letter. Tell me the sound of this letter.  
Then say: Point to its capital letter.

2 Record the student’s responses on the Pre-Level 1 Student Record.

Phonological Awareness: Sounds in Words

1 Show the student the Sounds in Words page of the Pre-Level 1  
Phonological Awareness Card. Point to the words on the first line. Say:

Here are some rhyming words. I will say the first two words on each line.
The picture will help you say the last word.  
Repeat the process with the sentences.   

2 Record the student’s responses on the Pre-Level 1 Student Record.

Phonics: Word List  

1 Show the student the Phonics: Word List page of the Pre-Level 1   
 Phonological Awareness Card. Point to each word and say:

Tell me the word. 
 

 Ensure the student reads down the columns, not across.

2 Record the student’s responses on the Pre-Level 1 Student Record.

© 2020 Cengage Learning Pty Limited; ISBN 9780170424394

Benchmark 3

LITERACY
ASSESSMENT
PROCEDURES
PRE-LEVEL 1

Refer to the PM Benchmark Literacy Assessment 1 Teacher’s Resource Book, 

Section 6 Recommendations for Future Development.

Step 6 Concepts About Print Checklist

1 Explain to the student that you are going to talk about a book and 
how to read a book. Select a Level 3 book from PM Benchmark 
Literacy Assessment 1. 

2 Refer to page 4 of the Pre-Level 1 Student Record and ask the student 
the questions that appear in the checklist. Record the student’s 
responses.

© 2021 Cengage Learning Pty Limited; ISBN 9780170424400

Refer to the PM Benchmark Literacy Assessment 2 Teacher’s Resource Book, 
Section 6 Recommendations for Future Development.

Concepts About Print Checklist

1 Explain to the student that you are going to talk about a book and 
how to read a book. Select a Level 3 book from PM Benchmark 
Literacy Assessment 2. 

2 Refer to page 4 of the Pre-Level 1 Student Record and ask the student 
the questions that appear in the checklist. Record the student’s 
responses.

Benchmark 3

LITERACY
ASSESSMENT
PROCEDURES
PRE-LEVEL 1

 © 2021 Cengage Learning Pty Limited; ISBN 9780170424400

Refer to the PM Benchmark Literacy Assessment 2 Teacher’s Resource Book, 
Section 6 Recommendations for Future Development.

Concepts About Print Checklist

1 Explain to the student that you are going to talk about a book and  
how to read a book. Select a Level 3 book from PM Benchmark   
Literacy Assessment 2. 

2 Refer to page 4 of the Pre-Level 1 Student Record and ask the student  
the questions that appear in the checklist. Record the student’s   
responses.

Benchmark 3

LITERACY
ASSESSMENT
PROCEDURES
PRE-LEVEL 1

There are three Procedures Cards 
in each resource: one for Pre-Level 1, 
one for Levels 1–30 and one for  
Post–Level 30.

All Post-Level 30 texts have been carefully curated for confident, independent readers.  
They provide opportunities for students to engage with authentic texts, such as extracts from 
popular works of literature and from scientific journals. 

The suite of six Post-Level 30 texts are designed to expose students to complex writing styles 
with higher-order sentence structures and concepts. The text types included across the two 
resources are narrative, narrative (historical fiction), poetry, description, information report, 
exposition and discussion. 

RECOMMENDED READING AGES 12.0 TO 14.0 POST-LEVEL 30

Think about the last time you had your favourite drink. It might 

have been a bottle of water, a thickshake or a fruit juice. Now 

think about how you drank it. Did you use a straw?

Now think about this: about 4 per cent of the pieces of plastic 

polluting the sea are plastic straws! It is predicted that by the 

year 2050, the plastic in the sea will outweigh the fish!

We need to rethink our use of plastic straws. I believe that they are totally 

unnecessary for most people. Do we use straws for hygiene reasons? Is it because 

the idea of our lips touching the opening of a bottle seems unsanitary? It’s probably 

no more unsanitary than sipping out of a straw. Or do we like straws because of 

their attractive colours? Or are they just convenient?

Plastic straws are made from a plastic material called polypropylene. This is a material 

that is not biodegradable. Plastic is made to be strong and durable, and this means 

that it will exist in the environment for years and years. Scientists say that it takes at 

least 200 years for a plastic straw to decompose, and most straws are completely  

non-recyclable! That’s a plastic straw that was used once and then thrown away.

Did you know that most plastic straws end up in the sea? Plastic straws are part of 

a much bigger problem, as there is so much plastic in our oceans. Plastic bags cause 

huge problems for marine animals, which can become tangled in floating bags or 

mistake the bags for jellyfish and eat them. Large pieces of plastic break down into 

smaller parts in the ocean and are also eaten by sea creatures, which end up starving 

to death from lack of real food. It is estimated that one million seabirds and 100 000 

sea creatures die each year from eating or becoming tangled in plastic.  

Plastic exists in all of our oceans, but it is concentrated in the Pacific, Atlantic 

and Indian Oceans. There is an enormous area in the north Pacific Ocean called 

the Great Pacific Garbage Patch. It is located between California in the USA and 

the island of Hawaii, and it contains a huge concentration of drifting plastic. It is 

estimated to be 1.6 million square kilometres in size.

We obviously have to do something about our use of plastic straws. I believe that we 

need to ask cafes, restaurants, hotels, even the school canteens, to reduce their use 

of plastic straws, and only provide them on request. Some people with disabilities 

need plastic straws to drink cool and hot drinks, so plastic straws should be readily 

available to them. If cafes or restaurants also want to stock straws for people without 

disabilities, paper straws serve the same function and are completely biodegradable.

It is heartening to see that some organisations are behind this movement and are 

beginning to replace plastic straws with paper straws, or are only offering straws  

on request. But ultimately, it’s up to us to say “no”! We are the consumers, and we  

are the ones who can make a difference to the health and well-being of our planet.

So next time you order your favourite drink, say “no” to the plastic straw if you 

don’t really need it, or ask for a recyclable paper straw instead, and know that you 

are helping the planet!

I strongly believe we have to do something, and we have to do something now.  

If we tackle the problem of plastic straws, we can help with the much bigger  

problem of plastic pollution.

 By Ethan

32

It is now estimated that over half of all sea turtles have eaten some kind of plastic, due to 

plastic pollution in the ocean.

Ethan, age 12
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Say ‘No’ to Plastic Straws,  
Post-Level 30, Non-Fiction, Resource 1
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POST-LEVEL 30

Text Type: Exposition
Running Words: 594

By Eve Browne
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There is a Student Record for each assessment text in Levels 1-30, one for the Pre-Level 1 cards 
and one for each Post-Level 30 card. The updated layout allows teachers to easily capture 
students’ reading progression and provide feedback to students, parents and the wider school 
network. 

STUDENT RECORDS

© 2020 Cengage Learning Pty Limited; ISBN 9780170424394; This page may be photocopied for educational use within the purchasing institution.
Title: Snakes Level: 20 Text Type: Information Report 1 

LITERACY ASSESSMENT 1
LEVELS 1–30 STUDENT RECORD

1. Retell

Book orientation: This is a non-fiction text. It is an information report about snakes.

Name: _________________________________________   DOB: ________________________ Age: ______________

School:  ___________________________________  Class: _________  Date of assessment: _______________

Text: Snakes Level: 20 Text Type: Information Report

Running Words for Assessment: 250 Total Running Words: 534

Benchmark 3

2. Reading Record
Page Text E S.C. Errors S.C.

02

03

04

Snakes are reptiles that do not have arms or legs.

They have long bodies covered in hard scales.

Snakes cannot heat up their blood.

During the day, they warm their bodies in the sun.

In winter, some snakes rest below the ground until  

spring time. Sometimes, snakes huddle together to  

keep warm. Once a snake is warm enough, it can  

hunt for food.

Snakes eat mice, rats, frogs and other kinds of  

animals. Their long tongues help them to smell  

animals that are nearby. Some snakes kill their 

prey by biting them with their sharp fangs.

M S V
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M S V

M S V

M S V

M S V

M S V

M S V

M S V

M S V

M S V

M S V

M S V

M S V

Retelling Indicators to Check for Understanding

• Retold main events/facts without assistance from 
teacher prompts or book support Yes  No  

• Summarised main events/facts succinctly Yes  No  

• Retold main events/facts using text-specific vocabulary Yes  No  

• Retold main events/facts coherently and confidently Yes  No  

Tick relevant boxes

l20_snakes_rr_24394_txt.indd   1 5/9/19   12:41 AM
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4 Title: Snakes Level: 20 Text Type: Information Report

Refer to the Teacher’s Resource Book for  
recommendations for future development.

Reading Level
Independent

>95%
Instructional

90–95%
Difficult
<90%

Self-Corrections
M S V

Errors
M S V

Teacher: ___________________________________________________

Date assessment summary completed: ____________________

Level of Understanding
Excellent

6
Satisfactory

4–5
Unsatisfactory

0–3

Level of Understanding
Excellent

4
Satisfactory

3
Unsatisfactory

0–2

Questions Answered Correctly
Literal 1st 2nd 3rd

Inferential 1st 2nd 3rd

Summary

Reading Record  

              Accuracy: _______ %
                                  S.C. rate: 1 : ______

Reading Behaviours Observed 

1. Knowledge and Skills:

2. Strategies:

3. Fluency:

Retelling Indicators 
          

Comprehension 

Recommendations for Future Development

l20_snakes_rr_24394_txt.indd   4 5/9/19   12:41 AM
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2 Title: Snakes Level: 20 Text Type: Information Report

Page Text E S.C. Errors S.C.
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Other snakes kill their prey by squeezing them tightly

with their bodies. After a snake has eaten, it may 

not need any food again for many months.

Snakes live in most parts of the world. Some  

snakes live near people in towns and cities.  

Others live in fields, in forests or in the rocky  

hills of hot deserts.

Some snakes live in trees. Tree snakes are often 

coloured brown or bright green. They hide from 

predators among the leafy branches. Sea snakes 

live in the ocean. They are very good swimmers

and use their flat tail like a paddle.

Most snakes lay eggs. The mother snake will lay 

her eggs in a safe place, such as a pile of leaves.

216  After a few weeks, the eggs hatch into  

baby snakes.

Some snakes do not lay eggs. Their babies are 

born alive. The baby snakes leave their mothers 

a few minutes after they are born. 
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Total

250

3. Comprehension Questions 
Note: Please ensure the student has read the complete book before starting the comprehension questions.

Comprehension Questions to Check for Understanding 

Literal

1. What are snakes?
(Snakes are reptiles that do not have arms or legs.)

2. Why do snakes have to warm up their bodies?
(Snakes are cold blooded and can’t move about unless they are warm.)

3. How do snakes kill their prey?
(by biting them with their sharp fangs or squeezing them tightly with their bodies)

Inferential

1. Why do some snakes live near people in towns and cities?
(Snakes can easily find food because rats and mice live near people.)

2. Why is it difficult to see a snake up in a tree?
(The snake’s skin is the same colour as the leaves and branches.)

3. Why do sea snakes need to be good swimmers?
(to escape from prey and to catch their own food)

Tick relevant  
boxes

4. Analysis

Reading Behaviours Observed During the Reading Record

1. Knowledge and skills – Extending 
• Automatically recognised high-frequency words in the text 
• Accurately decoded most text-specific vocabulary 

2. Strategies – Extending 
Able to process text effectively by:
• Predicting 
• Searching for print details
• Self-correcting
• Attending to meaning
• Cross-checking to confirm 

3. Fluency 
• Read the text consistently with natural rhythm and phrasing, reflecting a depth

of understanding 
• Read some of the text with natural rhythm and phrasing, reflecting understanding 
• Read the text with irregular phrasing, reflecting limited understanding
• Read the text word-by-word, reflecting limited or no understanding 

Tick relevant  
boxes
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Retelling indicators
Continuation of 
Reading Record

Reading Behaviours 
Checklist

Comprehension questions 
with suggested answers

Reading Record Summary page with recommendations 
for future development

1 2 3 4
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Benchmark 3 LITERACY ASSESSMENT 2

PRE-LEVEL 1 STUDENT RECORD

Name: ___________________________________________   DOB: _____________________    Age: ______________

School:  ________________________________  Class: _________   Date of assessment: ______________

Oral Literacy: Kitty Cat and the Fish 

Instructions 

• Sit with the student in a quiet area. 
• Place the Pre-Level 1 Illustration Card in front of the student. 
• Encourage the student to tell you as much as they can about the picture. 
• Record the student’s responses in the checklist below. 

Checklist

1. Record the student’s exact words:

______________________________________________________________________________________

______________________________________________________________________________________

____________________________________________________________

2. Analyse the sentence structures. 

• Student provides 4 or more consecutive sentences about the picture. Yes    No  
• Student provides 2 or 3 consecutive sentences about the picture. Yes    No  
• Student provides 1 sentence about the picture. Yes    No  
• Student offers a single, unrelated word. Yes    No  
• Student offers no response. Yes    No  

a.  Student correctly identifies the context of the picture.
     ______________________________________________________________________________

b.  Student uses correct parts of speech, such as nouns (e.g. cat, fish, bowl) and pronouns 
 (e.g. it), and links nouns and pronouns correctly.

     ______________________________________________________________________________

c.  Student uses singular and plural nouns correctly and maintains correct tense.
     ______________________________________________________________________________

d.  Student uses articles (e.g. the, a) and prepositions (e.g. in, up, on) correctly.
     ______________________________________________________________________________

e.  Student uses at least two groups of adjectives (colour, size, shape, number, texture)
     when talking about the picture.
     ______________________________________________________________________________

Tick relevant boxes

Tick relevant boxes

© 2021 Cengage Learning Pty Limited; ISBN 9780170424400; This page may be photocopied for educational use within the purchasing institution.

Title: The Tyger   Level: Post-Level 30  Text Type: Poetry         1

LITERACY ASSESSMENT 2
POST-LEVEL 30 STUDENT RECORD 

Reading Behaviours Observed Prior to Silent Reading

• Listened attentively to orientation  Yes     No  

• Scanned complete text  Yes     No  

• Attended to information in pictures or diagrams  Yes     No  

Tick relevant boxes

Tick relevant boxes

Retelling Indicators to Check for Understanding

• Retold main events/facts without assistance from   
teacher prompts or book support  Yes     No  

• Summarised main events/facts succinctly and confidently  Yes     No  

• Retold main events/facts using text-specific vocabulary  Yes     No  

Tick relevant boxes

Reading Behaviours Observed During Oral Reading

1. Knowledge and skills
• Accurately decoded text-specific vocabulary Yes     No  

2. Strategies  
Processed text effectively by:

• Adjusting pace to text type or text features Yes     No  

• Predicting Yes     No  

• Attending to meaning Yes     No  

• Searching for print details Yes     No  

• Cross-checking to confirm Yes     No  

• Self-correcting Yes     No  

Name: ___________________________________________   DOB: ___________________   Age: ______________

School:  ______________________________________  Class: _________   Date of assessment: ______________

Text: The Tyger Recommended Reading Age: 14 years

Text Type: Poetry 
 
Orientation: This is a fiction text. It is a famous poem written by the English poet William Blake in 
1794, in which Blake describes the beauty of the tiger.

Benchmark 3
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Title: The Taj Mahal: A Love Poem in Marble  Level: Post-Level 30  Text Type: Description         1

LITERACY ASSESSMENT 2
POST-LEVEL 30 STUDENT RECORD 

Reading Behaviours Observed Prior to Silent Reading

• Listened attentively to orientation  Yes     No  

• Scanned complete text  Yes     No  

• Attended to information in pictures or diagrams  Yes     No  

Tick relevant boxes

Tick relevant boxes

Retelling Indicators to Check for Understanding

• Retold main events/facts without assistance from   
teacher prompts or book support  Yes     No  

• Summarised main events/facts succinctly and confidently  Yes     No  

• Retold main events/facts using text-specific vocabulary  Yes     No  

Tick relevant boxes

Reading Behaviours Observed During Oral Reading

1. Knowledge and skills
• Accurately decoded text-specific vocabulary Yes     No  

2. Strategies  
Processed text effectively by:

• Adjusting pace to text type or text features Yes     No  

• Predicting Yes     No  

• Attending to meaning Yes     No  

• Searching for print details Yes     No  

• Cross-checking to confirm Yes     No  

• Self-correcting Yes     No  

Name: ___________________________________________   DOB: ___________________   Age: ______________

School:  ______________________________________  Class: _________   Date of assessment: ______________

Text: The Taj Mahal: A Love Poem in Marble Recommended Reading Age: 13 years

Text Type: Description 
 
Orientation: This is a non-fiction text. It is a description about one of the most famous buildings 
in the world, the Taj Mahal in India.

Benchmark 3
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Title: Save the Red Gums   Level: Post-Level 30  Text Type: Exposition         1

LITERACY ASSESSMENT 2
POST-LEVEL 30 STUDENT RECORD 

Reading Behaviours Observed Prior to Silent Reading

• Listened attentively to orientation  Yes     No  

• Scanned complete text  Yes     No  

• Attended to information in pictures or diagrams  Yes     No  

Tick relevant boxes

Tick relevant boxes

Retelling Indicators to Check for Understanding

• Retold main events/facts without assistance from   
teacher prompts or book support  Yes     No  

• Summarised main events/facts succinctly and confidently  Yes     No  

• Retold main events/facts using text-specific vocabulary  Yes     No  

Tick relevant boxes

Reading Behaviours Observed During Oral Reading

1. Knowledge and skills
• Accurately decoded text-specific vocabulary Yes     No  

2. Strategies  
Processed text effectively by:

• Adjusting pace to text type or text features Yes     No  

• Predicting Yes     No  

• Attending to meaning Yes     No  

• Searching for print details Yes     No  

• Cross-checking to confirm Yes     No  

• Self-correcting Yes     No  

Name: ___________________________________________   DOB: ___________________   Age: ______________

School:  ______________________________________  Class: _________   Date of assessment: ______________

Text: Save the Red Gums Recommended Reading Age: 12–13 years

Text Type: Exposition 
 
Orientation: This text is an exposition. The narrator uses evidence and emotive language to form a 
persuasive argument for saving the red gum trees in his local area.

Benchmark 3
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Snakes, Non-Fiction, Resource 1

QR CODE ACCESS
Every Student Record can be accessed digitally via a QR code on the back 
of each book or card, making it easy for teachers to print a new record.

Post-Level 30: The Tyger, The Taj Mahal: A Love Poem in Marble, 
Save the Red Gums, Resource 2

Pre-Level 1: Kitty Cat  
and the Fish, Resource 2
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The Teacher’s Resource Books have been designed to enable teachers to work within  
best-practice research for undertaking benchmark assessments. They include step-by-step 
instructions for using the complete resource along with an extensive Frequently Asked Questions 
section compiled through research with teachers from around the world. The Teacher’s 
Resource Book from Resource 2 book also includes an expanded Recommendations for Future 
Development section, designed to assist teachers in planning programs that explicitly target 
individual student needs.

TEACHER’S RESOURCE BOOK 

50 PM BENCHMARK LITERACY ASSESSMENT 1 TEACHER’S RESOURCE BOOK

© 2020 Cengage Learning Pty Limited; 9780170424394

SECTION 7

Frequently Asked Questions
Q  How often should I administer a PM Benchmark Literacy Assessment? 

A  A reading assessment is usually undertaken when it is used as a formative 
assessment process to inform the teaching focus for guided reading. Therefore, 
when there is evidence of student improvement, a new reading assessment 
would take place to determine the next instructional reading level. Depending 
on the teacher’s planning, this could be twice a term for some children.

Retelling
Q  Does retelling always have to precede the reading record?

A PM Benchmark Literacy Assessment texts are unseen texts. Therefore, 
silent reading followed by retelling should always precede oral reading. 
Silent reading is a time for the student to independently apply prior 
knowledge and skills and strategies to build an understanding of the 
text as a whole. During this process, the student internalises the text and 
searches the visual information. Retelling allows the student to organise 
their thinking and present information from a personal perspective. Silent 
reading and retelling ensure the assessment is fair and valid.

Q  Sometimes a student may give a very brief retelling response. 
How much prompting should I give, especially I feel that they  
could share much more?

A Teachers should only prompt if required and these prompts should be 
recorded on the Student Record. If the student is hesitant during retelling, 
it can be an indication that the text is too difficult or may indicate that 
the student is unsure of what information is required. Retelling should be 
included regularly in the classroom program.

Q  The text orientations are very brief. When introducing a text during 
guided reading, I build expectations by first discussing all the 
illustrations. Why is this not part of the orientation procedure with 
PM Benchmark Literacy Assessment?

A The orientation is intended as an introduction to the text only. The 
student is given precise instructions to look carefully at the pictures prior 
to the silent reading. The purpose of the assessment is to give teachers 
information about the student’s ability to read the text using the visual 
information independently to add depth to their understanding.

benchmark_pmb_trb_24394_txt.indd   50 5/20/19   10:15 PM
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Reading Records
Q  Why is it important for students to read continuous text for  

assessment purposes?

A  To gain an accurate reading level, students must read continuous text. 
It is only through continuous text that students can demonstrate how 
they apply a range of strategies and skills to gain meaning. This is the 
purpose of reading. A word recognition test is a mechanical indicator only 
of students’ ability to recall words. This type of test does not demonstrate 
meaning and understanding.

Q  What should I do if a student reads with 98 per cent accuracy yet 
comprehension is at an unsatisfactory level?

A It is essential to establish the level at which a student reads competently 
for meaning. Therefore if a student reads with 98 per cent accuracy, yet 
comprehension is unsatisfactory, assess them again on a PM Benchmark 
Literacy Assessment text at the level below.

• First, ask the student to read the text silently then to retell it to you. Record 
the student’s exact responses. Analyse these responses and identify how 
accurately they recalled specific details. (Completing a reading record is not 
essential as the student has read the level above with 98 per cent accuracy.) 

• Proceed by asking each question on the Student Record. Record the student’s 
exact responses. Analyse each response to determine the quality of their 
answers, the range of vocabulary used and the depth of thinking in and 
beyond the text.

• If the responses are not satisfactory, continue using texts at lower levels 
until the student is reading for meaning. This will be their instructional 
reading level.

Q  On the reading record sheets, there are two numbers inside boxes – 
what do these numbers mean?

A  To gain an accurate picture of a student’s reading, the reading record 
should be taken on a passage of text that contains around 150 to 200 
words, or the entire text if the word count is less than that. The first of the 
boxed numbers on the reading record indicates the minimum number of 
words the student should read for the teacher to take an accurate reading 
record. The second boxed number indicates the number of words in the 
passage of text displayed in the reading record.  

Teachers should remember that for students to complete the comprehension 
questions and text analysis and critique, the full text needs to be read.

benchmark_pmb_trb_24394_txt.indd   51 5/20/19   10:15 PM

Benchmark 3

The PM Benchmark Literacy Assessment 1
Teacher’s Resource Book has been

restructured and revised.
This easy-to-use resource includes:

A revised, comprehensive
Frequently Asked Questions section.

An introduction to the
PM Benchmark Literacy Assessment

An in-depth explanation and
summary of the components

Details about the PM Benchmark
Literacy Assessment Software

Information and guidelines about assessing
Pre-Level 1 and Post-Level 30 students

Explanations about the purpose, procedures
and analysis of assessments, as well as

recommendations for future development
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PM Benchmark Literacy 
Assessment Teacher’s 
Resource Book 1

Teachers can access a suite 
of online resources, including 
training videos and examples 
of completed Student Records.

The training videos show 
models for administering  
Pre-Level 1, Levels 1–30 
and Post-Level 30 reading 
assessments.

ONLINE RESOURCES
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A thorough and rigorous literacy assessment gives teachers the power to make informed 
decisions about their students’ reading development. The PM Benchmark Literacy 
Assessment assists teachers in ensuring that all students become successful Balanced 
Readers – readers that can accurately decode text, read with fluency and phrasing, and 
fully comprehend the text they are reading. 

The PM series enables teachers to ensure students become balanced readers by 
guiding them through 30 incremental levels. 

FLUENCY 
& PHRASINGDECODING

COMPREHENSION
Literal – Inferential – Response

Wide range of text types and genres

THE
BALANCED

READER

DECODING 
Phonological  

development is an  
important part of becoming  
a balanced reader. Students 

need to understand the 
sounds found in words  
and be able to decode  

texts.

FLUENCY  
AND PHRASING 

Students need to break text 
into meaningful sentences and 

understand the conventions 
of text, including syntax and 
punctuation. Students are  

taught fluency and phrasing  
with continuous texts, 

punctuation and complex 
sentence structure. 

COMPREHENSION 
A balanced reader 

can not only read, but 
comprehend the text. 

This is determined 
through literal, 

inferential and response 
questioning. 

®

THE PM BENCHMARK 
LITERACY ASSESSMENT AND 
THE BALANCED READER



Guided reading instruction, using meticulously levelled texts, is a research-informed approach to 
assist students in becoming successful Balanced Readers. By using the PM Benchmark Literacy 
Assessment resources and the PM Collection of levelled texts, teachers can be confident that the 
‘right book’ is in the hands of the reader.

GUIDED READING INSTRUCTION AND THE PM LEVELLED TEXTS 
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PM LEVELLING CRITERIA

Vocabulary and 
high-frequency 
words

ABC Word count Print and 
layout

TTPunctuation Text type
Sentence 
structure

Print concepts
Illustration/
text match

Recurring 
characters

We are pleased to offer comprehensive Professional Development training 
packages covering assessment to inform literacy teaching, understanding levelled 
texts and guided reading, putting a literacy block together and much more!

Register your interest by emailing support@kookaburra.com.au or 
visiting kookaburra.com.au

PROFESSIONAL DEVELOPMENT 
OPPORTUNITIES




